given has its effects on writing is existing. This controversy indicates a need for studying peer feedback in a different educational and cultural context by using different research design to check whether peer feedback could bring any benefits to the givers' writing performance. 
Research aims
The present study designed to reach two research aims.
The first aim was to explore the types of feedback used by competent and less competent learners. The second aim was to measure the extent to which giving feedback affects learners' ability to write their own argumentative paragraphs. To achieve the research aims of the study, the study attempts to answer two research questions:
1. What types of peer feedback do competent and less competent learners give to their peers' argumentative paragraphs?
2. To what extent does giving feedback to their peers' writing help learners improve their own argumentative paragraphs?
Method

Design
In this study, a combination of the quantitative and qualitative approach was used to answer the two research questions. The qualitative approach was firstly applied in examining types of feedback given by both groups of learners, competent and less competent, in response to their peers' argumentative paragraphs. Then, the quantitative approach was used to compare the types of feedback were given by competent and less competent learners. The quantitative approach was also implemented in measuring the extent to which peer feedback affects learners' ability in writing argumentative paragraphs.
Designed as a two-group experimental study, the study randomly involved two groups of English learners, one as the control group and the other as the experimental one. Both groups received the same number of sessions on how to write argumentative paragraphs. Also participants were exposed to the same writing topics and the same writing tasks.
However, after each writing assignment, participants in the experimental group are required to read their peers' writing and write comments to their peers while those in the control group read their own writing by themselves and did revisions.
Participants
Twenty-four English learners at a foreign language center in the Mekong Delta of Vietnam participated in this study.
These participants were selected from the two classes which were fixedly arranged by the center. Participants were taking the English writing course at pre-intermediate level. The participants' ability in writing argumentative paragraphs of the two groups before attending the study was the same (t=.00, df=22, p=1.0), with the average writing score of M= 59.1 (SD= 12.0) for the control group and M= 59.1 (SD= 13.3) for the experimental group.
To investigate the types of feedback given by competent and less competent participants, the participants in the experimental group are divided into two sub-groups, based on the participants' writing scores in the pretest of writing. Six participants whose average mean score was 70.00 (SD = 6.3) formed the competent group. Other six participants whose average score was 48.17 (SD = 7.9) formed the less competent group. The writing score of the competent group was significantly higher than that of the less competent one (t= -5.33, df =10, p= .00).
Instruments
The Worksheet for Peer Feedback
The worksheet for peer feedback was used to collect feedback given by competent and less competent participants in response to their peers' writings. This worksheet was adapted from the feedback sheet by Singto (2005) . The worksheet used in the present study consists of ten questions which serves as a guideline for giving comments. writing. Problem identification refers to all feedback, which helped the writers to realize any problematic aspects in their writing. Suggestion includes any statements aiming at bettering peers' paper. In terms of praise, any compliments given to the paragraph are considered as praise. By explanation, the researcher means feedback including the reasons why certain remarks are provided. If a comment did not relate to the writing, it was coded as off-task.
The Assessment Scale for Written Work
In order to evaluate the participants' writing performance, the assessment scale for written work proposed by Tribble (1996) was adapted. The assessment scale represents an analytic approach to scoring learners' written texts. Participants' written texts are examined from multiple dimensions as content, The score for the whole paragraph is the sum of the scores of each aspect of the writing.
Procedures
The study was conducted within an eight-week writing course. In the first week, pretest on argumentative paragraph writing was administered in the control and experimental group to measure participants' ability to write argumentative paragraphs. In the following six weeks, participants in both groups received instructions on writing argumentative paragraphs. However, there was a difference regarding how feedback was given in the two groups. The experimental group received training on giving feedback, and participated in two peer review sessions, and in the control group participants did revisions by themselves. In the final week, the posttest on writing an argumentative paragraph was delivered to the two groups.
October -December pretest and posttest was then graded separately by two English teachers to ensure the inter-rater reliability of the writing scores. Similarly, the feedback given by the participants were coded by these two teachers before quantitative analysis was conducted.
Findings
Types of feedback given by competent and less competent learners
To investigate the types of feedback given by the learners, a ten-question worksheet for peer feedback was used in the current study. The learners' comments on their peers' writing were collected and then coded into different peer feedback categories for data analysis. The Descriptive
Statistic tests were run to measure the frequency of the types of feedback.
As shown in Table 1 
(Learner 2)
Another learner perceived,
The author is quite successful. The author points out three reasons to explain the main idea. (Learner 11)
In relation to the organization of peers' writing, most of the learners stated that their peers' ideas were organized logically. Besides praises on the content and organization of peers' writing, the learners made some positive comments on vocabulary and mechanics aspects of peers' writing. Some learners commented,
Your vocabulary was rather specific, varied and correct.
(Learners 1, 10)
Another learner evaluated,
Your vocabulary was varied and easy to understand. (Learner 2)
Other three learners stated,
Your handwriting was very clear and beautiful. (Learners 2, 3, 7)
Following praise, problem identification was the second most frequent feedback with the average mean score of M = 5.92 (SD=2.6). The learners identified peers' problems with different aspects of writing as content, grammar, and mechanics. Many learners shared that some of peers'
ideas needed more supports to be clearer. A learner commented that peers' ideas were not persuasive enough by writing,
Some ideas were not explained successfully. (Learner 3)
Five learners pointed out peers' ideas which should be clarified by commenting,
Ideas […] need supporting details. (Learners 7, 8, 9, 10, 12)
The learners also pointed out that their peers had problems with grammar and mechanics. Six learners commented,
You made some grammatical mistakes as…. (Learners 3, 4, 8, 9, 10, 12)
Other two learners complained,
There were some spellings mistakes. (Learners 3, 5)
With the average mean score of M= 4.92 (SD= 1.8), restatement was sometimes produced by the learners. The learners often restated peers' main idea or convincing supporting ideas to illustrate that they could recognize their peers' ideas.
With the average mean score of M= 3.25 (SD= 2.6), suggestion was used less often than problem identification.
The learners often gave solutions to peers' problems with Another learner explained,
You shouldn't write about disadvantages of city life because it made you paragraph unconvincing. (Learner 2)
With respects to off-task, the frequency of this feedback category was also rather low (M= 2.83, SD= 1.3). All of offtask comments are learners' invalid feedback on peers'
writing. Some learners made a mistake in identifying peers' main idea and generated inappropriate praise on peers'
writing. To determine whether the difference in the mean scores of feedback categories is statistically significant, the Paired- (M=3.25) shows that there was a significant difference in the two mean scores (t=4.5, df =11, p=.00). It means that comments on peers' writing problems were generated more often than suggestions. The sample mean of request (M=.17) was significantly different from that of off-task (M=2.83) (t=5.7, df =11, p=.00), indicating that request was the least frequently used feedback.
The difference of feedback given by competent and less competent learners
To compare the frequency of feedback categories given by competent and less competent learners, The Independent-Samples T Tests were performed. Table 2 presents the results of the tests.
As seen in Table 2 , the mean scores for seven types of feedback from competent and less competent learners are not the same except for request (M=.17). However, the results of the Independent-Samples T tests on the mean scores of feedback types given by competent and less competent learners show no significant differences (p>.05). In other words, the frequency of feedback types given by competent learners was the same as that of less competent learners. paragraphs were collected for data analysis. Learners' papers were graded by two English teachers to ensure the inter-rater reliability.
RESEARCH PAPERS
To measure the effects of giving feedback on the overall quality of learners' own argumentative paragraphs, the Descriptive Statistic test was conducted on learners' writing scores in the pretest and the posttest. Table 3 illustrates the overall writing scores of the control group and the experimental group in the two writing tests.
In the pretest, the control group gained the same score as Table 4 .
From Table 4 , it is obvious that there were no significant differences between the control group and experimental group in their mean scores for five aspects of writing in the pretest (p>.005). It is concluded that the control group and the experimental group were equal in all aspects of argumentative paragraph writing.
To explore the effects of the intervention program, the mean scores for the five writing aspects of the two groups in the posttest were considered. The Independent-Samples T tests were run to check the differences in the mean scores of the experimental group and the control group for every writing aspect. Table 2 . Feedback types given by competent and less competent learners aspect, a significant difference was found (t=-3.3, df =22, p=.00), indicating that in the posttest, the experimental group was better than the control group at mechanics aspect. Accordingly, it can be inferred that giving feedback enhanced the mechanics aspect of learners' argumentative paragraphs.
Discussions of Findings
The results of the study indicate that the learners did not employ all types of feedback equally. writing, but they could not come up with the solutions for the problems; the learners did not give any suggestions to peers accordingly. In other cases, the learners might take for granted that their peers could find solutions to the problems by themselves; no suggestions were made.
Similarly, to explanation, its low frequency possibly results from learners' belief that explanations were not necessary.
When giving suggestions to problems with mechanics, grammar and word use, learners rarely explained their comments. Learners probably believed that it was easy for their peers to understand and to accept these suggestions, explanations were dispensable.
Request was reported to be very rarely used by all learners.
It could be explained that when learners encountered problems with understanding their peers' writing, they tended to make complaints. They showed their peer writers that a specific part of the peer writers' paragraph was unclear and should be clarified. To mechanics mistakes, the learners could guess the words or ideas conveyed by their peers, so they did not make requests to their peers. This 
Pedagogical implications
Based on the research findings, several implications for writing classrooms can be drawn out. It has been found that peer feedback positively affected mechanics aspect of learners' argumentative paragraphs. This finding indicates that peer feedback is a useful activity in English writing classroom. Therefore, English teachers or instructors should create opportunities for learners to review and give feedback on peers' writing so that learners can improve the quality of their own writing. In addition, peer feedback should be conducted frequently to intensify its effects on the quality of learners' writings. From this study, we learned that after two 45-minute peer review sessions, the quality of mechanics was improved. It is expected that with more regular practice of peer feedback, other aspects of learners' writing as content, organization, grammar and vocabulary may also be improved as seen in other research studies.
As far as learners' feedback is concerned, it is clear that both competent and less competent learners were able to 
